Throughout history corporal punishment has constituted an important element in the method of moral education of children and in teaching at formal educational institutions; it is therefore reasonable to assume that 'a very large percentage of the children born prior to the eighteenth century were what would today be termed "battered children"' .
1 There is historical evidence for the frequent use ofvarious sorts of instruments for beating by parents and teachers, including special appliances for flogging children at school, such as the flapper, which had a pear-shaped end and a round hole to raise blisters. The consequences of the use of these devices were sometimes serious: 'The beatings described in the sources were generally severe, involved bruising and bloodying of the body, began early, and were a regular part of the child's life. '
3
The fact that physical punishment constituted an integral part of the educational process aroused very little criticism even by western humanists. Nevertheless, some gradual improvement in the condition of the child was discernible and certain forms of cruel physical punishment known since antiquity disappeared in later periods. 4 Competition as well as fear of punishment were the two psychological motives for study among children in the Hellenistic world. The characteristic figure carved into the memory of pupils was the awe-inspiring teacher, rod in hand.
5
Although not explicitly, Marrou connects corporal punishment in Hellenistic education to the perception of childhood and the status of the child in society. According to him, disregard for the special psychology, the needs and the wishes of the child prepared the way for imposition and violence:
The ancients, who were not interested in the child as such, being concerned only with the ultimate aims of education, took little interest in this first stage [of education, that is, at home, up to the age of seven] .... Attention was focused entirely on the needs of the adults, and any problems concerning children ... were more or less ignored. 6 Goitein observes a similar connection between corporal punishment and concepts of childhood in medieval Oriental society:
In contrast to the modern view of the value of childhood, the rights of the child and his natural independence, in Oriental society of the Middle Ages childhood was not considered an age with a value and with rights of its own. This age was a state of imperfection, of ignorance and of bad traits that were inbred in man from birth .... Uewish] education in Yemen was characterized by the view that the evil inclination inherent in the child had to be eradicated by force.
7
Philippe Aries, on the other hand, indicates another possible pattern of relationships between the perceptions of childhood and bodily chastisement. In his view it was precisely the growing interest in the child and the sharpening of the distinction between the adult and child in Europe of the fourteenth to seventeenth centuries that led to stricter discipline in education and hence to greater infliction of corporal punishment:
The whole of childhood, that of all classes of society, was subjected to the degrading discipline imposed on the villeins. The concept of the separate nature of childhood, of its difference from the world of adults, began with the elementary concept of its weakness, which brought it down to the level of the lowest social strata. The insistence on humiliating childhood, to mark it out and improve it, diminished in the course of the eighteenth century .... 8 Moreover, analysis of the connection between concepts of childhood and corporal punishment in the medieval Islamic context shows that exacting discipline and bodily punishment could coexist with positive intellectual and emotional expressions concerning children and childhood. The more progressive attitudes were reflected in the recognition of the unique nature of childhood and its significance as a distinct period in a person's life, in the interest in child development and the
